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Introduc琀椀on

Strategic Learning Practices

In“StudentOwnership,” authorsRobert Crowand JaneKennedy
explore a range of research studies to uncover the best strategies
for encouraging students to take chargeof their learning journey.
They highlight the importance of implementing strategic learn-
ing practices that encompass curriculum design, instructional
methods, assessment techniques, and the classroom environ-
ment. These strategic practices are tailored actions that o昀昀er
students the best chances to elevate their learning experiences.
By empowering students and giving them the freedom tomake
choices, these strategies help cultivate a sense of responsibility
and ownership over their education, making learning not just
a task but a personal adventure. Through fostering a positive
classroom climate, teachers can create an engaging atmosphere
where students feel valued andmotivated to contribute actively
to their learning process.

The Look and Sound of Student Ownership

Imagine stepping into a vibrant third-grade classroom, where
curiosity buzzes in the air. Robert Crow and Jane Kennedy
prompt us to picture this scene: you ask the students, “What
are you learning today?”
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One enthusiastic student beams and replies, “We’re reading
*Charlotte’s Web*!”

But when you delve deeper by asking again, the responses reveal
a richer tapestry of engagement. “Today, I am learning how
to describe characters based on their traits, motivations, and
feelings. We are reading *Charlotte’s Web*, and I’m focusing
on describing Wilbur in Chapter 3. I can’t wait to share how his
personality shines through in the story!”

This exchange paints a vivid picture of student ownership,
showcasing not just what they are learning, but how they
are personally connecting with the material. It’s a delightful
reminder of the power of active engagement in the classroom!

Crow and Kennedy emphasize that “true success in education
requires students to go beyond just doing and understanding
school - they must own their learning.” Crow and Kennedy
explain, “A student who owns their learning can state what
they are learning and why they can explain how they learn
best, articulate when they are learning and struggling, and
understand their role in any academic setting.” (Crow and
Kennedy pg 4)

Four Components of Strategic Learning Prac琀椀ces
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INTRODUCTION

The above diagram shows Strategic Learning Practices as a
process where students learn, how students learn, how well
students learn, and a respectful academic environment occur in
a cycle. Strategic Learning Practices focus on key components
identi昀椀edbyCrowandKennedy,which are essential for e昀昀ective
education.
Curriculum: This de昀椀nes what students need to know and do

by the end of a lesson, unit, or course, ensuring that learning
objectives are clear and attainable.

Instruction: Here, we focus on the various strategies that
students will use to grasp the skills and concepts outlined
in the curriculum, catering to di昀昀erent learning styles and
preferences.

Assessment: This involves helping students recognize their
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learning progress, as well as pinpointing areas where they may
be struggling, encouraging a growthmindset.

Now, let’s explore howwe canharness theprinciples of Strategic
Learning
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Curriculum

Overview

Crowe and Kennedy describe curriculum as what students are
expected to know and do by the end of a lesson, unit, or course.
It all starts with grasping the essential content and skills that
learners should master. The standards shaped by curriculum
and learning objectives derived from state expectations provide
a solid foundation for educational goals. However, Crowe and
Kennedy remind us that curriculum is much more than just
these standards. It also encompasses the engaging materials
and resources that students will explore as they work toward
mastering the desired knowledge and skills. This holistic
approach ensures that learning is bothmeaningful and e昀昀ective,
setting students up for success in their educational journey.

In curriculum, the goal is for each student to clearly articulate
answers to the following questions:
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What am I learning?

Why am I learning this?

How will I demonstrate I have learned it?

Three Components of Curriculum

Crowe and Kennedy provide three important components of
curriculum teachers need to consider when planning what the
student needs to know and do at the end of a lesson, unit or
course, and the components are:

• Curriculum Design (standards and outcomes)
• Integration Approach (instruction)
• Resource Selection (materials)

Curriculum Design involves

• Focus on relevant grade-level standards
• Create measurable and achievable outcomes
• Ensure content is accessible to all students
• Use e昀케cient learning time

Standards and Outcomes:
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CURRICULUM

This section focuses on supporting each student with relevant
standards that are both measurable and achievable. This ap-
proach ensures that outcomes are accessible to all learners and
serve as the driving force behind all educational activities. By
aligning learning objectives with clear standards, students can
focus on speci昀椀c goals, facilitating a structured and purposeful
learning experience. This clarity helps students understand
what is expected of them, promoting engagement and progress
toward achieving these de昀椀ned outcomes.

Relevant Standards

This standard includes the following:

Character Traits
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• Physical attributes
• Personality characteristics
• Emotional states

Character Motivations

• Goals and desires
• Fears and concerns
• Internal con昀氀icts

Character Feelings

• Emotional responses
• Changes in mood
• Relationships with others

Action-Plot Connection

• Cause-e昀昀ect relationships
• Impact on story events
• Character development arc

Prerequisite Skills (Building from Earlier Grades) for describ-
ing characters in a story:

Building upon foundational skills from earlier grades, students
develop their ability to describe characters in a story through a
progressive learning sequence.

Grade 1, children identify main characters, describe their basic
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CURRICULUM

actions, and notice obvious feelings.

Grade 2, students learn to connect characters to story events, ex-
plain character reactions, and compare how di昀昀erent characters
respond to situations.

These prerequisite skills form a crucial bridge, preparing stu-
dents for more complex character analysis in later grades. By
gradually expanding their understanding of character develop-
ment, students enhance their comprehension of narratives and
their ability to engage with stories on a deeper level.

Mastery Criteria

To demonstrate mastery in character analysis, students must
meet several key criteria that show their ability to engage deeply
with literary texts. Pro昀椀cient students can skillfully do the
following:

• Use speci昀椀c text evidence to describe characters, providing
concrete examples from the story to support their observa-
tions.

• Explain character motivations, o昀昀er insights into why
characters behave or think in certain ways, and support
these explanations with relevant examples from the text.

• Connect character actions to plot development, understand-
ing how characters’ decisions and behaviors drive the story
forward.

• Consistently support their interpretations with relevant de-
tails from the text, demonstrating a thorough understand-
ing of the characters and their roles within the narrative.
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These mastery criteria re昀氀ect a student’s ability to engage in
thoughtful, evidence-based literary analysis, laying a strong
foundation for more advanced literary studies.

Standards Integration

Standards Integration refers to the practice of incorporating
multiple educational standards or learning objectives from
di昀昀erent subject areas or domains into a single lesson, unit,
or educational activity. This approach aims to create a more
holistic and interconnected learning experience for students.

A. Reading Standards Connections

• RL.3.1: Asking/answering questions about characters
• RL.3.2: Connecting characters to central message
• RL.3.4: Understanding vocabulary describing characters
• RL.3.6: Distinguishing character perspectives
• RL.3.7: Using illustrations to analyze characters
• RL.3.9: Comparing characters across texts

B. Writing Standards Integration
W.3.1: Opinion writing about characters
State opinions about character actions
Support views with text evidence
Use linking words to connect ideas

W.3.3: Narrative writing with character development
Create detailed character descriptions
Show character feelings through actions
Use dialogue to reveal character traits
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C. Speaking/Listening Standards
SL.3.1: Character discussion participation
Share character analysis in groups
Build on peers’ character insights
Follow discussion protocols

SL.3.4: Character presentation skills
Reports character development
Use appropriate facts and details
Speak clearly about character analysis

D. Language Standards Application

• L.3.1: Grammar in character descriptions
• L.3.2: Conventions in writing about characters
• L.3.3: Language choices for e昀昀ect
• L.3.5: Figurative language in character analysis
• L.3.6: Academic vocabulary for analysis

Learning Progression Design for Character Analysis Outline

It is a structured approach to developing students’ skills in
understanding and interpreting literary characters. This design
is organized into three distinct phases:

• Introduction
• Development
• Mastery
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Introduction Phase:

Students begin by learning to de昀椀ne character traits, identify
explicit character feelings, and notice obvious character actions.

Development Phase:

Students advance to more complex skills, including inferring
character motivations, connecting traits to actions, and analyz-
ing character relationships.

Mastery Phase:

Students demonstrate advanced analytical abilities by evaluat-
ing character changes over the course of a story, explaining the
implications of character actions on the plot, and supporting
their analysis with textual evidence.
This carefully sequenced progression ensures that students
build a strong foundation in character analysis before moving
on tomore sophisticated interpretations, ultimately enabling
them to engage in deep, evidence-based literary analysis.

Assessment Framework

The Assessment Framework for character analysis incorporates
both formative and summative assessments to gauge student
understanding and skill development.

Formative assessments:

It is designed tomonitor progress andprovide ongoing feedback,
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including character trait graphic organizers, text evidence
collection sheets, quick writes about characters, and discussion
participation rubrics. These tools allow teachers to regularly
assess students’ grasp of character analysis concepts and adjust
instruction accordingly.

Summative assessments:

Evaluate learning outcomes, consist of more comprehensive
tasks, such as character analysis essays, presentations of char-
acter studies, compare and contrast character analysis, and
character development portfolios. These culminating assess-
ments provide students with opportunities to demonstrate their
mastery of character analysis skills through in-depth, critical
examinations of literary characters.

By employing this diverse range of assessment methods, ed-
ucators can e昀昀ectively track student growth, identify areas
for improvement, and ensure a thorough understanding of
character analysis techniques.

Implementa琀椀on Tools

Text Selection Criteria

• Rich character development
• Age-appropriate themes
• Multiple character perspectives
• Clear character motivations
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Instructional Strategies

• Character trait mapping
• Evidence collection charts
• Role-playing activities
• Character interview simulations

Di昀昀erentiation Approaches

• Sca昀昀old text complexity
• Vary evidence requirements
• Adjust writing expectations
• Modify discussion formats

Success Indicators

Students can:

• Identify and describe character traits
• Explain character motivations
• Connect actions to plot events
• Support analysis with evidence
• Compare characters across texts
• Write detailed character analysis
• Participate in analytical discussions
• Use appropriate vocabulary

This framework ensures comprehensive coverage of character
analysis, while integrating multiple literacy strands and provid-
ing clear pathways for student success.
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Guidance for Teachers in Academic Vocabulary:

Essential Terms:

Character Traits: These are the words that help us paint a vivid
picture of who a character is by describing their personality,
behavior, or appearance.

• Physical: Think of words like tall, short, graceful, or clumsy
that highlight their physical presence.

• Personality: Words such as brave, shy, determined, or kind
reveal the inner workings of a character’s mind and heart.

• Emotional: Descriptive terms like happy, sad, angry, or
worried showcase the range of feelings a character may
experience, making them relatable and real.

Motivations: Understanding the reasons behind a character’s
actions adds depth to the story.

• Internal Motivations: These are driven by a character’s
feelings, beliefs, and desires. For instance, a character
might act out of love, fear, or strong personal value.

• External Motivations: These stem from outside in昀氀uences,
such as events, other characters, or changing circumstances.
A sudden twist in the plot or a new relationship can signi昀椀-
cantly impact a character’s choices.

Character Development: This refers to how characters grow and
evolve throughout the story.

• Growth: Characters often learn valuable lessons from their
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experiences, allowing them to develop andmature.
• Change: New perspectives or behaviors can emerge, re昀氀ect-
ing how characters adapt to their surroundings or internal
con昀氀icts.

• Reactions: The way characters respond to events plays a
crucial role in their development, revealing their true nature
and driving the narrative forward.

Plot Sequence: This refers to the order in which events unfold in
a story. Understanding the structure can greatly enhance your
reading and writing skills!

• Beginning: This is where wemeet the characters and get a
glimpse of their world. It sets the stage for the adventures
to come.

• Middle: Here, the plot thickens! Characters face challenges
and experience changes that keep the story exciting and
dynamic. This is where tension builds, keeping readers
engaged and eager to know what happens next.

• End: This is the resolution where all the events come
together. We see how the characters overcome their chal-
lenges and what the outcomes of their journeys are, leaving
us with a sense of closure and satisfaction.

Text Evidence: These are the speci昀椀cwords, phrases, or passages
that serve as the backbone of your analysis. They add depth and
clarity to your arguments. Examples include:

• Direct Quotes: Verbatim lines from the text that highlight
key themes or ideas.

• Character Dialogue: The conversations characters have that
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reveal their motivations and relationships.
• Action Descriptions: Details about the actions of characters
that help illustrate their traits and the story’s progression.

• Character Thoughts: Insights into what characters think,
o昀昀ering a window into their inner lives and con昀氀icts.

Using these forms of text evidence allows you to e昀昀ectively
support your interpretations and arguments.

Understanding these traits can deepen our connection to the
characters we read about, and help us engagemore with their
stories!

In the Introduction of Character Analysis unit, below are ques-
tions for students and teachers to consider:

For Students:

• What clues can you 昀椀nd in the text to understand a charac-
ter’s true nature?

• What motivates a character tomake speci昀椀c choices in their
journey?

• In what ways do character’s actions shape the direction of
the story?

• If you were in the character’s position, how would you have
reacted di昀昀erently?

For Teachers:

• How can we guide students in enhancing their character
analysis from basic observations to deeper insights?
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• What typesof textual evidenceprovide the strongest support
for character analysis?

• How canwe link character analysis to students’ understand-
ing of the real world?

• What strategies can we use to build up students’ skills in
character analysis step by step?

For Assessment:

• Can students support their character analysiswith evidence?
• Do students understand the connection betweenmotivation
and action?

• Can students track character changes throughout a story?
• Are students makingmeaningful inferences about charac-
ters?

Integrated Approach for Character Analysis

Character Analysis Unit Plan: Charlotte’s Web

Duration: 3 weeks (15 instructional days)

Week 1: Character Trait Introduction & Evidence Collection

Day 1: Introduction to Character Traits

Objective: Identify and categorize di昀昀erent types of character
traits.

• Opening: Sort character trait cards into categories (physical,
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emotional, personality)
• Mini-lesson: Types of character traits with examples from
familiar stories

• Practice: Create character trait word bank using Charlotte’s
Web Chapter 1.

• Assessment: Exit ticket- List 3 traits for Fern with text
evidence.

Day 2: Meeting Wilbur

Objective: Analyze character traits using text evidence.

• Opening: Text evidence scavenger hunt for character details
• Mini-lesson: Finding evidence in dialogue, actions, and
thoughts

• Practice: Character trait graphic organizer for Wilbur
• Assessment: Partner share- justify trait choices with evi-
dence

Day 3: Character Feelings &Motivations

Objective: Connect character feelings to their motivations.

• Opening: Emotions vs. motivations sort
• Mini-lesson: How feelings lead to actions
• Practice: Track Wilbur’s feelings and resulting actions
• Assessment: Quick write- “Why does Wilbur feel lonely?”

Week 2: Character Actions & Plot Impact
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Day 4: Charlotte’s Introduction

Objective: Analyze how new characters a昀昀ect existing ones.

• Opening: First impressions vs. deeper understanding
• Mini-lesson: Character relationships chart
• Practice: How does Charlotte changeWilbur’s situation?
• Assessment: Venn diagram-Wilbur before/after meeting
Charlotte.

Day 5: Cause & E昀昀ect

Objective: Connect character actions to plot events.

• Opening: Daily life cause & e昀昀ect examples
• Mini-lesson: Character action → Plot event chain
• Practice: Track how Charlotte’s plan a昀昀ects the story
• Assessment: Sequence chart of events caused by characters

Day 3-5 Integration Options:

1. Speaking/Listening:

• Character motivation discussions
• Evidence-based debates
• Role-play character interactions

2. Writing Integration:
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• Character diary entries
• Text evidence paragraphs
• Prediction writing

Week 3: Character Development & Change

Day 11: Character Growth

Objective: Track character changes throughout the story.

• Opening: How have I changed? Personal re昀氀ection
• Mini-lesson: Character development timeline
• Practice: Track Wilbur’s con昀椀dence growth
• Assessment: Before/after analysis paragraph

Day 12: Multiple Character Perspectives

• Opening: Same event, di昀昀erent perspectives activity
• Mini-lesson: Understanding character relationships
• Practice: Charlotte vs. Templeton viewpoints
• Assessment: Perspective comparison chart

Day 13-15: Final Assessment Project

Students choose from:

1. Character Analysis Portfolio

• Trait evidence collection
• Motivation analysis
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• Change over time study
• Action-plot connections

2. Character Interview Project

• Develop interview questions
• Use text evidence for answers
• Present character insights
• Explain character growth

3. Character Development Timeline

• Track major events
• Show character changes
• Include text evidence
• Explain plot impacts

Di昀昀erentiation Strategies:

1. Support

• Provide trait word banks
• Sentence starters
• Graphic organizers
• Evidence collection guides

2. Extension

• Additional characters
• Deeper motivations
• Theme connections
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• Author’s craft analysis

Assessment Tools:
1. Daily Formative

• Exit tickets
• Discussion participation
• Evidence collection
• Quick writes

2. Weekly Progress

• Character journals
• Reading responses
• Partner discussions
• Self-assessments

3. Final Assessment Rubric Categories:

• Trait identi昀椀cation
• Evidence selection
• Analysis depth
• Connectionmaking

Character Analysis Assessment Tools and Graphic Organizers

• Daily Exit Tickets
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• Weekly Assessment Tools
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• Graphic Organizers
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• Final Assessment Rubric
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•
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Instruc琀椀on

Overview

Crowe and Kennedy (2018) believe e昀昀ective instruction em-
powers students to take ownership of their learning journey
through strategic practices andMetacognitive understanding.
This chapter explores the fundamental components of strategic
instruction, providing educators with practical frameworks and
tools to enhance student learning.

Understanding Student Ownership

Students demonstrate true learning ownership when they can
con昀椀dently answer three essential questions:

• How will I learn this?
• How will this strategy help me learn?
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• How can I apply this strategy in di昀昀erent situations?

According toCrowe andKennedy, developing student ownership
requires the following:

• Students’ ability to articulate skills is beingmastered in each
lesson.

• Understanding how instructional strategies support skill
mastery.

• Con昀椀dence in selecting and applying appropriate learning
strategies.

• Independence in implementing strategies during both class
time and individual work.

Core Elements of Strategic Instruc琀椀on

Strategic instruction integrates three key components to create
a comprehensive learning experience, and they are:

1. Direct Instruction
2. Collaborative Learning
3. Independent Practice

Direct instruction refers to the teacher-led introduction of
new concepts. The teacher demonstrates speci昀椀c skills and
uses multimedia presentations and demonstrations. Regular
comprehension checks and e昀昀ective use of instructional time
are crucial for the teacher.

Collaborative learning focuses on organized communication
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among students. This involves thoughtfully planned group
activities and guided discussions among peers. The teacher
o昀昀ers support and feedback during team projects and peer
teaching sessions.

Independent practice involves the personal application of learn-
ing strategies by students. The teacher provides varied learn-
ing opportunities tailored to individual needs. Students are
encouraged to evaluate themselves and think critically about
their learning. During this self-directed skill development, the
teacher o昀昀ers support as required.

The Gradual Release of Responsibility Model

This research-based framework transitions learning control
from teacher to student through three distinct phases:

• Phase 1 “I Do” (Direct Instruction)
• Phase 2 “We Do” (Guided Practice)
• Phase 3 “You Do” (Independent Practice)

In phase 1 of “I Do,” educators de昀椀ne learning goals and
establish criteria for success. They e昀昀ectively showcase the
skills and engage students’ prior knowledge. Providing a clear
explanation of the thought process is crucial.

In phase 2, the teacher leads collaborative learning activities
through guided practice. The educator organizes structured
group work and o昀昀ers peer support and feedback. Continuous
skill development is essential for student learning.
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In phase 3, students showcase the skills they’ve acquired and
apply them to various situations. They take charge of their own
learning and establish personal objectives for their educational
progress.

Implemen琀椀ng Strategic Instruc琀椀on

Character Analysis Instruction

The Gradual Release of Responsibility Model is applied to a
speci昀椀c Literature Analysis lesson focusing onRL. 3.3 (analyzing
character development).

Phase 1: “I Do” (Direct Instruction) Teacher responsibilities:

• Read portions of the story aloud with think-aloud
• Model identi昀椀cation of important characters
• Demonstrate inferencing about character traits
• Show how to track character feelings throughout story
events

• Create initial story charts tracking character development

Literature Lesson Example:

Target:
Identify character traits Implementation:

• Teacher reads aloud, thinking out loud about “Who is an
important character?”
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• Models how to identify what they know about the character
• Demonstrates how to 昀椀gure out character traits from text
evidence

• Starts a story chart showing how themain character feels
during key events

Phase 2: “We Do” (Guided Practice)

Collaborative activities:

• Partner reading and character analysis
• Group discussions about character development
• Shared creation of character trait evidence charts
• Collective analysis of character changes

Literature Lesson Example:

Target: Infer character’s feelings and development

Implementation:

• Class reads another part of the story together
• Students work in pairs to identify character traits
• Collaborative completion of character development charts
• Group analysis of how characters respond to events
• Teacher provides guidance while students contribute input

Phase 3: “You Do” (Independent Application)
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Student independent work:

• Individual character analysis
• Personal re昀氀ection writing
• Independent story reading and character tracking
• Application of analysis skills to new texts

Literature Lesson Example:

Target: Analyze character development independently
Implementation:

• Students read short stories independently
• Create character development timelines
• Write re昀氀ections on character changes

Advanced options:

• Write character learning re昀氀ections
• Craft next story parts showing character growth
• Create dialogue showing character understanding

Assessment Integration:

Throughout each phase, assessment takes di昀昀erent forms:
Preview Assessment: Initial character trait identi昀椀cation.
Formative Assessment: Character development tracking.

Summative Assessment: Independent character analysis writ-
ing.
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Advanced Assessment: Character change narrative creation.

This literature lesson demonstrates how the gradual release
model:

• Begins with clear teacher modeling of character analysis
• Transitions to supported practice with peer collaboration
• Culminates in independent application of analysis skills
• Di昀昀erentiates for various student needs and abilities
• Maintains focus on the core learning target throughout
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Assessment

Overview

The signi昀椀cance of data-driven instruction is that it o昀昀ers
feedback, makes instructional modi昀椀cations, and tailors teach-
ingmethods to meet the distinct needs of students, according
to Crowe and Kennedy. This chapter focuses on using data
to support student learning and tailor instruction based on
individual needs.

Core Components
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Data Driven Instruction

Data-driven instruction involves collecting student information
through di昀昀erent assessments and utilizing that data to cus-
tomize teaching strategies to meet the unique needs of each
student. This teaching model operates in a repeating cycle
consisting of three primary steps:

1. Acquisition: Gathering data through evaluations
2. Analysis: Analyzing the data to recognize trends
3. Action: Taking action based on the insights gained to
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modify teaching methods

Types of Data Collec琀椀on

The approach employs twomain types of evaluation:

1. Formative data: collected during learning units through
classroom observations, exit tickets, and discussions.

2. Summative data: obtained at the conclusion of learning
periods via standardized tests and 昀椀nal assessments.

Five Key Elements:

• Dependable baseline data to determine initial conditions.
• SMART goal creation derived from the 昀椀ndings.
• Regular progress tracking.
• Collaborative analysis through Professional Learning Com-
munities.

• Focused interventions based on gathered data.

The bene昀椀ts of data-driven instruction enable teachers to:

• Di昀昀erentiate instruction based on individual student needs
• Identify speci昀椀c areas where students are struggling
• Make objective decisions about student performance
• Implement targeted interventions
• Monitor student progress e昀昀ectively
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This approach transforms traditional teaching methods by
providing concrete evidence to inform instructional decisions,
ultimately leading to more e昀昀ective and personalize learning
experiences for students.

Implementa琀椀on Process

Data-driven instruction for RL 3.3 involves the organized collec-
tion and analysis of student performance data to guide teaching
strategies related to students’ understanding of character de-
velopment. (Hull, 2024) The assessment techniques include:

• Formative assessments via reading response journals
• Worksheets for character analysis
• Exit tickets following reading sessions
• Frequent comprehension checks during read-aloud. (2023)

Five Key Elements

Baseline Data Collection:

Create reliable baseline data through:

• Running records of student responses to character analysis
questions.

• Formative assessments tracking comprehension of charac-
ter motivations.

• Initial benchmark assessments to determine starting points.

Best practices for collecting reliable basedline data:
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Initial Data Collection

• Focus on collecting targeted, meaningful data rather than
excessive data points. For RL 3.3 Collect the following:

Character trait identi昀椀cation scores
Motivation analysis responses
Text evidence support skills

• Combine quantitve and qualitative measures:

End-of-unit exams
Formative assesments
Student writing samples
Observational notes

Assessment Methods

• Ensure data types remain consistent throughout the mon-
tioring period. Use:

Standard rubric for character analyisis
Regular formative check-ins
Documented observational data

• Implement varied assessment strategies:

Pre-unit diagnostic tests
Character analysis graphic organizers
Text-based response activities
Reading comprehension checks

39



STRATEGIC LEARNING PRACTICES

Data Organization

• Create clear systems for tracking:

Individual student progress
Class-wide trends
Speci昀椀c skill development areas

• Establish speci昀椀c criteria for evaluation:

Basic/proficient/advanced levels
Clear skill progressionmarkers
Observable behavioral indicators

Remember that baseline data must be objective and easy to
chart or graph, focusing on numerical scores when possi-
ble. This foundation will enable e昀昀ective progress monitoring
throughour the instructional period.

S.M.A.R.T Goal Setting:

Speci昀椀c- create precise goals targeting character analysis skills:

• Character trait identi昀椀cation.
• Understanding character motivations.
• Connecting actions to plot events.

Measurable - set quanti昀椀able targets using:

• Benchmark assessment scores.
• Running records data.
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• Formative assessment results.

Attainable - break down goals into manageable steps:

• Begin with baseline data from initial assessments.
• Group students with similar needs.
• Select appropriate instructional texts for each level.

Relevant - align goals with standard requirements:

• Character trait description.
• Motivation analysis
• Understanding how actions a昀昀ect plot.

Timeline Structure

• Set short term goals for weekly progress.
• Create mid-term goals for unit completion.
• Establish long-term goals for benchmark achievements.

Progress Monitoring:

• Student reading responses
• Track advancement through: Regular formative assess-
ments and Guided reading observations.

By following this SMART goal framework and consistently
monitoring progress through data collection, teachers can
e昀昀ectively improve student performance in character analysis
skills while maintaining clear, acheievable objectives.
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Data Analysis Process

Initial Assessment

First analyze student performance in key areas:

• Reading accuracy and comprehension.
• Character trait identi昀椀cation.
• Understanding of character motivations.
• Connection of actions to plot events.

Group Formation

Create targeted intervention groups based on speci昀椀c needs:

• Decoding intervention groups
• Comprehension focus groups
• Combined skills groups

Interven琀椀on Implementa琀椀on

Targeted Support Strategies:

• Small group instruction focused on speci昀椀c character anal-
ysis skills

• Individual conferencing for struggling students
• Modi昀椀ed text complexity based on student reading levels

Progress Monitoring:
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Track growth through:

• Regular formative assessments
• Running records
• Comprehension checks

Adjustment Process

Data-Driven Modi昀椀cations

• Adjust group composition based on ongoing assessment
data

• Modify intervention strategies according to student re-
sponse

• Implement SMART goals for individual students

Professional Learning Communities
Collaborate with colleagues to:

• Share e昀昀ective intervention strategies
• Analyze student data collectively
• Create targeted intervention plans
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Learning Climate

Overview

Crowe and Kennedy emphasize e昀昀ective strategies for fostering
a constructive academic environment. They de昀椀ne climate
as a student-focused atmosphere that enhances learning. To
encourage greater student investment in this climate, each
student should consider these questions:

• What is my contribution to the class?
• How can I assist my peers in their learning?
• In what ways am I willing to take risks in my own learning?

To encourage students to take risks in their learning, it is
essential to foster a supportive classroom environment. Crowe
and Kennedy assert that when students take risks, it indicates
they are becoming more invested in their education. This en-
couraging atmosphere in昀氀uences the way students collaborate
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to improve each other’s learning, how they accept feedback
from both their peers and the teacher, and how they assist one
another in embracing learning challenges.

This chapter will discuss the following:

1. A respectful environment promoting scholarly behaviors

2. A cooperative environment encouraging risk-taking

3. A collaborative environment enabling productivity

Strategic Learning Practice encompasses three distinct climates
that work together to create an optimal learning environment:

The 昀椀rst climate establishes a respectful academic environment
where scholarly behaviors are both recognized and promoted.
This foundational climate ensures that each student can engage
in their academic pursuitswith dignity and support, fostering an
atmosphere where intellectual growth and academic excellence
are valued and encouraged.
The second climate creates a cooperative academic setting
that speci昀椀cally emphasizes risk-taking. This environment
acknowledges that learning often requires stepping out of one’s
comfort zone and trying new approaches. By supporting risk-
taking, students feel safe to experiment with new ideas, make
mistakes, and learn from their experiences without fear of
negative consequences.

The third climate focuses on collaboration and productivity.
This environment is designed tomaximize student achievement
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by creating spaces and opportunities for students to work to-
gether e昀昀ectively. Through collaborative learning experiences,
students can share knowledge, develop teamwork skills, and
maintain high levels of productivity while supporting each
other’s academic goals.

Each climate in Strategic Learning Practice creates distinct
impacts on the classroom setting:

Respectful Academic Environment

A respectful environment fosters scholarly behaviors by creating
a space where students feel safe to express themselves and en-
gage intellectually. This climate enables students to participate
actively in discussions, ask questions without fear of judgment,
and develop their academic con昀椀dence. Students learn to value
diverse perspectives and build strong foundations for healthy
relationships inside and outside the classroom. (2023)
Cooperative Risk-Taking Environment
This climate encourages students to step outside their comfort
zone and embrace academic challenges. In this setting, stu-
dents:

— Answer and ask questions more frequently

— Show greater openness to peer and teacher feedback

—Demonstrate increased perseverance with challenging tasks

— Takemore ownership of their learning (Coaty, 2014)

46



LEARNING CLIMATE

Collaborative Productivity Environment
The collaborative climate enhances student productivity
through structured teamwork and peer support. This
environment:

— Promotes deeper understanding of subject matter through
peer interactions

—Develops essential interpersonal skills

— Increases student motivation and active participation

— Creates more dynamic and appealing learning experiences.
(Mendo-Lázaro et al., 2021) (ISchoolsNetwork, 2015)

Here’s how teachers can adapt their classroom settings to
support each strategic learning climate:
Respectful Academic Environment
— Create 昀氀exible seating arrangements that promote face-to-
face interaction, like desk clusters or semi-circles (Patti, 2023)

— Establish co-created classroom rules with students to give
them ownership of the learning environment (Patti, 2023)

— Implement regular peer feedback opportunities in a construc-
tive manner (2023)

— Acknowledge students who demonstrate kindness and
thoughtfulness (2024)
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Here’s how teachers can adapt their classroom settings to
support each strategic learning climate:

Respectful Academic Environment
- Create 昀氀exible seating arrangements that promote face-to-

face interaction, like desk clusters or semi-circles (Patti, 2023)
- Establish co-created classroom rules with students to give

them ownership of the learning environment (Patti, 2023)
- Implement regular peer feedback opportunities in a con-

structive manner (2023)
- Acknowledge students who demonstrate kindness and

thoughtfulness (2024)

Risk-Taking Environment
- Set up peer-based learning activities where students can

start by sharing ideas with one partner before presenting to the
class (2020)
- Create mixed study groups from di昀昀erent backgrounds to

expand student perspectives (2023)
- Provide multiple ways for students to participate, including

written re昀氀ections and online discussions
- Allow for 昀氀exible learning approaches that let students work

at their own pace (2023)

Collaborative Productivity Environment
- Form small groups of 4-5 students with meaningful team

roles related to content (Burns, 2016)
- Include individual accountability through personal assess-

ments alongside group evaluation (Burns, 2016)
- Designate speci昀椀c roles like manager, monitor, and subtask

leaders (Burns, 2016)
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- Create clear instructions and rubrics for collaborative activ-
ities (2024)
- Provide in-class time for group meetings to overcome

scheduling con昀氀icts (2024)

The key is maintaining clear expectations while allowing 昀氀exi-
bility in how students engage with each climate type. Teachers
should regularly assess and adjust their approaches based on
student feedback and participation levels.
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The Interconnec琀椀on of Learning
Environment, Social Emo琀椀onal Learning
and English Language Learning Support

Overview

Studies show that well-designed learning environments that
promote both social-emotional growth and language develop-
ment provide the best opportunities for success among English
Language Learners (ELLs). This perspective highlights the
relationship between language acquisition, emotional health,
and academic performance. (Hammond 2015, WIDA 2020)

This chapter covers the following key intersection points: (Ham-
mond, 2015)

1. Safety and risk taking
2. Cultural Responsiveness
3. Community Building
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4. Student voice and choice

Safety and risk taking

The combination of social emotional learning and English Lan-
guageLearner support creates a safe andsupportive atmosphere,
allowing students to practice their new language skills with
greater con昀椀dence (Zacarian and Haynes, 2019). Research
highlights this synergy, demonstrating its many advantages for
language development and the overall well-being of students.

SEL’s Impact on Language Acquisition

Social andEmotional Learning (SEL) is essential for diminishing
the a昀昀ective 昀椀lter, a concept proposed by Stephen Krashen in
his theory of language acquisition. According to the a昀昀ective
昀椀lter hypothesis, high levels of anxiety and low self-esteem can
hinder anEnglish learner’s ability to comprehendandassimilate
language inputs. (2017)

By integrating SEL techniques, teachers can foster a classroom
atmosphere that alleviates stress and anxiety, thereby enhanc-
ing students’ readiness to learn a new language.

Bene昀椀ts of Integrating SEL for ELLs

Emotional Competence: SEL supports students in building emo-
tional skills like self-con昀椀dence and the ability to recognize
their strengths, both crucial for language learning. (Jordan,
2022) As students enhance their emotional competence, they
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are more prepared to tackle the di昀케culties associated with
acquiring a new language.

Stress Relief : Numerous ELLs encounter distinct stressors, such
as adapting to a new culture and the challenges of acquiring a
new language. Social and Emotional Learning (SEL) o昀昀ers a
sense of security during these times of uncertainty by imparting
crucial life skills, such as emotional regulation and relationship-
building. (Barron, 2024)

Improved Social Skills: Studies show English Language Learners
(ELLs) frequently perform better in social and emotional learn-
ing assessments than theirmonolingual counterparts. (Herman,
2022) By harnessing these strengths, teachers can provide ELLs
with more ways to participate actively in the classroom and
develop their language abilities in a nurturing atmosphere.

Strategies for Implementing SEL with ELLs

Goal Setting: Motivate ELLs to establish achievable language
learning objectives, as this can enhance their motivation and
con昀椀dence. (Jordan, 2022)

Emotional Vocabulary Expansion: Instruct ELLs on English vocab-
ulary related to various emotions, and encourage them to pro-
vide corresponding words in their native languages. (Lbreiseth,
2023) This approach enhances their emotional vocabulary,
while also acknowledging their cultural and linguistic back-
grounds.

Cultural Responsiveness: Integrate students’ cultural strengths

52



THE INTERCONNECTION OF LEARNING ENVIRONMENT, SOCIAL...

into social-emotional learning activities to promote a feeling
of belonging and support genuine self-expression in the target
language. (Lbreiseth, 2023)

Supportive Learning Environment: Foster a classroom atmo-
sphere that values empathy and creativity, enabling English
Language Learners to experiment with language without fear of
being judged. (Jordan, 2022)

Combining social-emotional learning (SEL) with English lan-
guage learner (ELL) support creates a strongdynamic thatmeets
the educational and emotional needs of ELLs. By encouraging a
safe and nurturing atmosphere, teachers can help these learners
overcome the anxiety and self-doubt that frequently impede
their language development. This strategy not only improves
language acquisition, but also contributes to the well-being of
students, paving the way for lasting academic achievement and
personal development.

Cultural Responsiveness

Teaching practices that are culturally responsive and incorpo-
rate social emotional learning (SEL) lead to improved learning
environments for English language learners (ELLs). By blending
cultural awareness with emotional intelligence, this method
o昀昀ers a holistic educational approach that caters to the distinct
needs of diverse student groups.

Cultural Responsiveness in SEL
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Culturally responsive social-emotional learning (SEL) values
and acknowledges students’ cultural identities, using their
personal experiences to enhance their education and personal
growth. (2022) This method extends beyond traditional SEL
by stressing the importance of understanding diverse cultures
and promoting fair treatment for all communities. (2022) For
English Language Learners (ELLs), this involves establishing a
setting where their linguistic and cultural backgrounds are rec-
ognized and actively integrated into the educational experience.

Bene昀椀ts for English Language Learners

Enhanced Engagement and Comprehension

Culturally responsive teaching uses students’ cultural and lin-
guistic backgrounds to help English language learners (ELLs)
link their prior knowledge with new information. (Blaha, 2022)
This method o昀昀ers students various opportunities to learn and
show their comprehension, which is especially advantageous
for those still improving their English pro昀椀ciency.

Language Acquisition Support

Culturally responsive approaches are closely connected to the
principles of language acquisition. For example, understanding
generally emerges prior to the ability to speak, and conver-
sational language is acquired faster than academic language.
(Blaha, 2022) Educators can leverage this understanding to fos-
ter supportive settings that enable English Language Learners
(ELLs) to practice their language skills within their Zone of
Proximal Development.
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Emotional Support and Con昀椀dence Building

Incorporating social-emotional learning (SEL) into teaching
that respects cultural diversity supports English language learn-
ers (ELLs) in acquiring essential emotional skills. For example,
educators can present vocabulary related to various feelings,
enabling students to articulate their emotions in English, while
recognizing how these ideas can be conveyed in their 昀椀rst
languages. (Lbreiseth, 2023) This method fosters con昀椀dence
and alleviates typical obstacles for ELLs.

Practical Strategies

Cultural Knowledge Acquisition: Educators need to learn about
the cultural backgrounds of their students, and incorporate this
understanding into their teaching methods. (2023)

Inclusive Curriculum: O昀昀er various literary works and re-
sources that showcase a range of authors and cultural back-
grounds. (2022)

Collaborative Learning: Utilize cooperative learning techniques
that leverage the shared experiences that many ELLs contribute
to the classroom. (Blaha, 2022)

EmotionVocabulary: InstructELLsonEnglish terms for various
emotions, and encourage them to share how to articulate these
feelings in their native languages. (Lbreiseth, 2023)

Multiple Expression Method: Allow students to showcase
their understanding in di昀昀erent ways, including by drawing or
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utilizing their native language in addition to English. (Lbreiseth,
2023)

Impact on Learning Environment

By adopting these culturally responsive social-emotional learn-
ing strategies, educators foster a more inclusive and e昀昀ec-
tive educational atmosphere for English Language Learners
(ELLs). This methodology ensures students feel appreciated,
understood, and empowered to succeed. It minimizes cultural
obstacles to learning and promotes a classroom environment
that celebrates diversity and uses it to enhance academic devel-
opment. (Blaha, 2022)

In summary, combining culturally responsive teaching with
social-emotional learning creates a robust framework for aiding
English Language Learners (ELLs). This approach not only
improves their language development, but also fosters their
academic achievement and emotional health, leading to a gen-
uinely inclusive and e昀昀ective educational setting.

Community Building

Research supports the assertion that “vibrant classroom com-
munities foster emotional growth and language development
by facilitating meaningful interactions among peers.”

Emotional Growth and Language Development

56



THE INTERCONNECTION OF LEARNING ENVIRONMENT, SOCIAL...

Robust classroom communities promote emotional growth and
language development in various ways:

Peer Interactions: Strong peer relationships within the class-
room contribute to a positive learning atmosphere. (Pollak et
al., 2024) These interactions allow children to enhance and
re昀椀ne their social-emotional skills, which are essential for their
growth and development.

Social-Emotional Learning: Initiatives aimed at developing
social-emotional skills have demonstrated signi昀椀cant improve-
ments in social skills, with medium to large e昀昀ects. (Pollak et
al., 2024) These abilities are essential for forming friendships
and nurturing peer connections.

Language Development: Interactions with peers, particularly
during playtime, o昀昀er English Language Learners (ELLs)
chances to acquire anew language and culture. (Mangone, 2020)
Educators can encourage play among children and introduce
English vocabulary and phrases to aid in their language growth.

Creating Strong Classroom Communities

To foster robust classroom communities that promote emo-
tional growth and language development, teachers can:

Promote a Supportive Classroom Atmosphere: Educators
should aim to establish a nurturing and emotionally supportive
classroom setting that is attuned to the needs of students. (Qi
et al., 2020) This approach can help mitigate the impact of
language delays on behavioral issues.
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Encourage Peer Connections: Introducing social-emotional
learning initiatives can enhance peer relationships and happi-
ness among students in the classroom. (Pollak et al., 2024)

Promote Collaborative Learning: Engaging students through
cooperative learning makes the educational experience more
interactive and teamwork-oriented, helping cultivate a sense of
community and belonging among them. (360, 2023)

Collaboratively Develop Classroom Rules: Engaging students
in the formulation of classroom rules promotes important
social and emotional skills by making children responsible and
nurturing their unique abilities. (Kane, 2016)

O昀昀er Genuine Learning Opportunities: By linking lessons to
real-life situations and making them signi昀椀cant to students’
lives, educators can engage their interest and address the
di昀昀erent priorities of both students and teachers. (360, 2023)

By using these strategies, educators can foster robust classroom
communities that enhance emotional development and lan-
guage skills through signi昀椀cant interactions among peers. This
method is especially advantageous for diverse student groups,
such as English Language Learners, as it o昀昀ers a nurturing
setting for both social-emotional and academic advancement.
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Student voice and choice

Echevarría and Short (Echevarría et al., 2008) emphasize two
key elements that enhance language learning: emotional sup-
port and the option for students to choose their engagement
environment. This viewpoint is consistent with contemporary
research and e昀昀ective strategies in second language acquisition
(SLA) and instruction for English language learners (ELL).

Emotional Support

Emotional support is essential for fostering a setting that
promotes language learning. This idea is closely connected to
the notion of lowering the “a昀昀ective 昀椀lter”, which involves
minimizingmental barriers to learning that arise from negative
emotional experiences. (2023)When students receive emotional
support:

1. They are more likely to take risks when using the target
language.

2. Their self-assurance grows.
3. They feel less anxious in the learning setting.

Studies have demonstrated a signi昀椀cant link between positive
emotions and the cognitive, social, and psychological factors
that contribute to second language acquisition (SLA) growth.
(2023) To foster emotional support, teachers can:
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• Establish secure, low- stress educational settings.
• Develop frameworks that encourage students to feel at ease
when they makemistakes.

• Provide suitable empathy and increase opportunities for
interactive learning.

Student Choice and Environmental Engagement

Giving students the option to decide how they interact with
their learning environment can greatly in昀氀uence their language
learning. This method supports Krashen’s theory of second
language acquisition, which posits that language is learned
through genuine motivation to engage with the surrounding
world. (2021) When students have control over their learning:

1. They are more inclined to 昀椀nd the content captivating and
engaging.

2. Their desire to interact with the language rises.
3. They have enhanced chances for signi昀椀cant practice.

To promote student choice and boost environmental involve-
ment, teachers can:

• Supply a diverse selection of texts and reading resources for
students to select from

• Present various methods for students to showcase their
comprehension

• Facilitate chances for students to engage in small groups
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Instructional Strategies

To enhance emotional well-being and promote student auton-
omy, educators can adopt these strategies: (Ferlazzo, 2021)

1. Utilize visuals, gestures, and repetition to enhance the
accessibility of content.

2. Integrate commonly used vocabulary across various sub-
ject areas.

3. Present instructions and key information in di昀昀erent for-
mats.

4. Adopt theme-based teaching methods to increase student
engagement and con昀椀dence.

5. Establish clear daily learning objectives, encompassing
both lesson goals and language-learning targets.

6. Foster peer interaction in safe and low-pressure environ-
ments.

By integrating emotional support with student autonomy and
utilizing these strategies, teachers can establish anenvironment
thatpromotesbetter languageacquisition forELLstudents. This
method not only aids in language development, but also boosts
academic success and student well-being.
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